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ABSTRACT 

' ^ In planning a program of remedial English, college 

English faculties should ask several questions about the necessity of 
such a program, the needs of the' stjjfients, the interests and 
capabilities of the teachers, the content of 1;he courses, and the-J 
aethods which can be applied in the remedial classrcon. In addition, 
an effective remedial program should provide both counseling service 
for remedial studentfe and a means by which instructors can determine 
whether their \ccurses have helped- the' students. (JH) 
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Remedial Prograns. , My first reflections on being askefl to -^'l 
speak on this topic took me back to the English conferences I had 
attended only a few years ago. It seems like, and indeed it v/as, 
just a short^ oinae ago that v/ords like basic , developmental , and 
remedial rarely appeared on. the programs for many English conven- 
tions. I vividly remember attending sessions in 7?hich the panelists 
s-aggested methods such as holding English classes in .incense-scented, 
candle-lit classrooms and having students crawl over piles of foam 
rabber in order to stimulate them to write better. But times have 
changed rapidly in the past 5 'or 6 year's, and, 'though tlie problems' 
probably haven't changed much, solutions nave. Now vADrds like' 
basic, and English Skills are commonly seen on convention pro- 
\-rams. Indeed, even the entire theme for this year's 4C»'s convention 
in -Philadelphia is "V/hat^s really basi* about teaching English." 
3o the emphasis has shifted, apd although many professors still 
may encourage seemingly outlandish methods for stimulating their 
students -to write, increasing numbers among us feel very strongly 
that students mil v/rite better if they first Icnow^ow to communi- 
cate effectively in goftdj solid 'English sentences and paragraphs. 
Many of us feel that the students v^o are confident about their 

m 

basic writing skills will be, able to express themselves more 
freely and more effectively. - ' 

(Vitn this re^^aim.to the emphasis on basic skills, then^ many 

colleges are in the process of creating, re-creating, or strength- 

"1 



enini; remedial English progrsims. And iaeml?ers of English depart- 
ments involved in remediation are^faaed Mth some ^fundamental 
Questions that must be answered bef o;?€f-^ any program of r^edial 
Bnglis^vall indeed be helpful to the stud en jis they were created 
to help. * ' 

* The first of the questions that\ concerned English faculties 
should ask i^, "Does your college need a 'remedial English programf?*^ . 

Though the ansv^r to this question is i)robably affinnative in 

/ 

most colleges today, it should be carefully considered before the 

initiation of remedial courses. And if you feel that your college 

has a body of students v/ho ^need remedial coxirses, I woiild next 

ask, "Kow do you Icnow they need'' remedial English covirses?" Vrnat 

is your evidence? V/e* -cannot allow the pied piper effect to make 

this decision for us. JIo remedial programs shpuld be established 

ui^less it is c^ear that students in yoiJir college ne^d such courses. 

Remember, i^edial classes should' be available to serve students' x 
y — • 

who need t^em. ^ Remedial programs should not be created where there 

iTlil^need for them, and etudents should never be categorized 

"remedial" .mereljr-because such classes exist anji should be filled. 

Professor Gvyynne E^s of the English department at Hkrvard was quoted 

in the November 11, 1974, issue of TDiIE magazine as saying that / 

most of the entering freshmen at Harvard could' not* write a simt)le,' 

clear English sentence . . . that says ^^^at they mean. 'If your c 

/ 

freshmen, students have similar problems, then you probably do ne^ed 
a remedial program. ' " ' - 

If your colleg^'has a clear need for a program of remedial 



English, you, shoiad next deteimine ;wiat kinds of courses v?ill most 

help your students. V/hat are your' students' needs? Do they need ^ 

courses in vocabulary building, reading, study to'ls, basic writing 

skills? Rarely will a remedial- program' consist of just one English^ 

course. There'are too many varieties in the balfkgro\mds of most 

of our stjidents for just, one course to be of any real service to 

them. Some can read but not write, some can't do either. The best 

f 

path to follow in this area is to begin with' a core of remedial 
/, r ' . 

English courses, and then alter that core ^s necessary., -fhis process 
_^quire thatTlBTol^ed faculty annually revise remedial^ course ' 

of feringsT-W -probably that vrould be a -good thing*. If there is 

Cj \ >x ;i ' 

any ^ea xn tne teaching of college English ;^ch deserves constant 

attention, it is the area of remedia^on. And I think, too,' that 

/ \ ' 

ovx high schools .have begun 'to hear our shouts of protest,, that 
too many of our students fresh from high school cannot read 'or 'write. 
As the high schools respond and hopefully produce students v^o 
have mastered moi;e of the basic skills, our remedial programs must ^ 
a^airf change. The function of remedial courses is to fill in the' 
gaps that exist in students'. English ^ackptounds. As those gaps ' 
disappear or shift, the college English remedial courses -must 
tr^spond. , " - , 

The next consideration is 'surely the most demanding to 
'effect. "V/ho will design and teach these courses?" Criteria for , 
this must include three qualifications. ' The ideal people -fid "design 
. and teach remedialEnglish courses are those professors who are 

' expeip.enced i^ dfealing. vathfstudents df weab academic preparatipn, 

- '/ ' ^ ^ 

v*io are sincerely interested in creating ^programs to help 'bring . 
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, those §tu^ents up to a functioniiig freshmen college student levels 
, and finely, viio are capable of designing and/or teaching, remedial 
3,evel courses. Most remedial programs thft fscil, iJiat is, 'do cot 
serve the students'" needs, do so -because they have heen poiirly 
planned or executed* Planning and designing remedial 'courses 
requires first of all that qualified people determine content 
appropriate for each course in the remedial program. What good 
is a remedial course \*d.ch stresses the appropriate procedures 
of writing research papers -vihen the students in-'it are unable to 
v.T^te clear sentences and coherent paragraphs? The best types 
of remedi^ programs meet the students at their point of capablility 
and build from that point to the level vtoLch /^dll enable students 
to function in the coll^ge^academic environment^"'^ All remedial* 
programs niust be designed to achieve that goal. And 'if . reaching 
that aim* requires writing coiirse materials- rather than selecting 
existing texts, or adopting in class procedures that vary from 
the lecture method, than the professors of remedial courses must make 

. those admustmeAts. If they fail to design remedial programs effec 
then not onl^^vall the programs fai^, but so mil the students. 

In addition to considering the content of\remedial courses,/ 
one must also jconsider the various methods \*ich can be appliej 

. in the remedial classroom. And it is from this area that th^ 
fundamental types of remedial programs emerge. Some remedi^ 
English programs carry college credit, usually justified tfirough 

' - i ' ■ / ■ 

accreditation standards,- others are exclusively non-credit. Some 
programs advocate giving academic grades, toilet the^s/adents 
^0^ can never' function up to c6l^ege'" standards know Ify'^f ailing 
at the. beginning of their college careers, before they waste too ' 
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much time and money. Other pre/grams feature a non-graded policy/' 
^ to avoid further ego deterioWtioi^.of, the perpetually-failing 
Student. Some remedial Engllsli.j>ipgrams carry deceptively euphe— 

/ ? a" j ^ 

mistic coui-se titles, others bluntly reveal "ttie^iselve^ as 
* / 

. unmistakably, preparatory cburses. These variations-, though food ' 

' * / ' ' 

^ for..sJ^j^atingly heated ^discussions among English prof es^drs,'^, ' 

probably jiave little effect on what a(studeni actually leaxnes' in ■ . 

" his-l?eaetial courses, /what certainly has a greaW' effect on the 

-amount, ox help a student receives is the 'actural 'structure of the 

classroom activity. Most research indicates that remedial courses 

should have a relatively small student to -teacher ratio. This 

.' ' ' \ - 

has led to the divelopment of some remedial programs wdiich are ' ^\ 

individualized on a tutorial, one student to one instructor basis."—''' 

^ Other programs feature use of computers and other hardware to 

nelp students learn. \ Still other programs are similar to learning 

laboratories. Manay remedial programs are sel-paced, and some are 

competency-based prescription programs. Surely there is no single 

approach which \vill of itself accomplish the ends" in any remedial 

\ program, but an approach chosen on the -basis of student needs and 

student adaptability will undoubtedly be the mo^t successful. 

/Mother 'poin^l of vaa^atibn between one remedial program .and. 



the next conce^s how your college determines v^ich studenlj^\iouli 
enroll in remedial programs ^^jjd v*ich students need, not. Here a^ain, 
there are a number of methods use^^ Some refer to high school 
transcripts and class rank, placing students v/ith low averages in ' ' 
high schooj^ English into college, remedial courses. This nethod is 
probably. ti}e most inefficient, as we .kre well aware that iigh 

^6^ . ' • 
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school English courses vary greatly, and an A in En^ish frdn one 
high 'school may well be a C or D from another. Am^\i better 
determiner is testing. If you car^find a stsdadardized te^ that 
will clearly indicate a student's s^^tjfcis and VTeakne^es in the 
areas that your college considers in its rem^^^al programs, then 



\rao feel they need assistance in English sMlls^ and the students 



/' a standardized exam admi.ni st^ed befo^re the stude^it registers • 

1 

. for his first semester will work well in specifying \'Mch students 
need remedial' work.' Another possibility is for the department to 
create an in-house examination, 'designed especially to test only 
those areas. ) \ ^ ^ 

These possibilities are usu^ly applied in remedial programs 
which are required of certai|;i freshman students. In dontrast, 
some rei£edial prpgrams function on a more voltintary basis, 
which ail freshmen ard inf bnned| that h*elp is available for those ' 

\ 

themselves take the initiative/and seek that help^ Still oiiigj^ 

program^ function, on a prescription-like basis, in which. ;fe3le in- 

structor of freshman dompp^tion reqommends to v/^ak English students 

that, they ^0 to' the developmental skills department for fiirther 
/♦ * . - » 

help in English. ' , ^ ' ^ ; 

Bvt regardless of \^ether remedial courses are requried of 
merely ^recommended to certain students^ any type of remedial program 
wj^l function more effective]^ if, along with the courses themsslves, 
it offers another service - oounseling. The importance of counseling 
remedial candidates even- before they begin their^ first classes 
cannot'^be underataj;ed. Have a counselor talk' \vith» remedial candi- ' 
dates, explaiif'their test result^, if any, explain the purpose 
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Of the remedial, pirograin, explain the value 6f that program to the 

* >• 

students; the minutes spent on 'counseling will be of greater assis- 

tence psycholo^^^l^ to the students than any administrative 
a^ttempt to cona.eal t^'e true nature 'of skilly coiirses by giving 
them fancy titles or even college credit. V/e are all aware that 
remedial students know ;vhen they are in remedial courses, in 
spite of \mat we may name the CQui?ses. The benefit of counseling 
the §tudents^ is -that they imderstand why they are in those coin'ses 
and even mor^^ppHant, ^that they feel as though there has been 
made a personal effort to help them with weaknesses in their edu- 
dational' background.. It is that personal touch that so often 
^maj&e tne differ^ce between the student with potential who 
ftim^ly realizes that potential or riho simply drops out of 
college* ^ . 

Finally, [then, an ^ffec-^ive reciedial program will have ^' * 
built into it a method -by which the instructors can deteimine 
v/h^ther^or nat their courses have indeed, helped, the remedial stu- 
dents. Follov^-up, \vliettier it be by studentr^uestionnai^e 'or • 
by statistical records on the academic success of former r^edi^ 
are possibilities here. But the poinf is' tha1;.^any type of remedial 
program is effective, and is worth' having, only, if it does 
equip the studentp to function more competently. '.Any type of remedial 
program which achieves that end is surelyian unqi^alified success. * 



